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Living Change
Living Change aims to highlight innovative NSW programs that are taking brave steps
towards Education for Sustainability . It is comprised of three sections which together
provide a framework for documenting good practice in Education for Sustainability as well
as two case studies which aim to encourage practitioners to document their own
experiences.

The Framework
The framework section provides an introduction to the resource and the concepts
underpinning Education for Sustainability. Based on these concepts this section presents
a documentation framework which can be used by practitioners to capture their experiences in order to inspire and educate others.

Case Study A: Cool Communities
Cool Communities is a nationwide partnership program focused on making changes
in households towards greenhouse gas abatement. This example case study focuses on
how the NSW Cool Communities program was aligned with Education for Sustainability
components.

Case Study B: Sustainable Schools
The Sustainable Schools case study describes how the principles of Education for Sustainability have been accepted into the New South Wales Sustainable Schools Program
which invites all schools both government and non-government to participate.

Your Contribution to Education for Sustainability
The initiatives detailed in the selected case studies are intended be a stimulus and guide for
others who also wish to increase the impacts that education can have on achieving
sustainability in their own workplaces and communities. We encourage you to use the
framework to develop a case study of your own program. Please send in your
documented case study based on this framework to dtilbury@gse.mq.edu.au as we hope to
make available more examples on the website in the future.
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Changing program

This resource, Living Change, highlights innovative NSW programs that are
taking the brave steps towards Education for Sustainability (EfS). The initiatives
described are intended be a stimulus and guide for others who also wish to
increase the impact that education can have on achieving sustainability in their
own workplaces and communities.
Many current texts explain the ‘what’ and the ‘why’ of EfS but few texts
capture the intricacies of ‘how’ to bring EfS into practice1. Living Change
attempts to fill this gap by capturing the experiences of educators who are
making changes to their programs orienting them towards EfS. At times,
implementing EfS can run into unexpected challenges, and therefore Living
Change also details the helpful actions used by practitioners to successfully
and effectively take their plan from paper and put it into practice.
Through documenting experiences, this resource aims to:
• encourage and support the use of education as a tool for change
towards sustainability; and,
• effect change towards sustainability at the community, government,
corporate, and education sector throughout NSW.
The documentation of case studies in Living Change was informed by an EfS
framework detailed in the first part of this resource. ‘The Framework’ section and the other case study are available for download at
http://www.aries.mq.edu.au and http://www.nccnsw.org.au
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Study A: Cool Comm

The types of probing questions
placed by Felicity Calvert, the NSW
Facilitator, encouraged a learner-centred approach which allowed the
Rozelle Bay nursery participants to
talk about climate change and how
their decisions and actions influence
that change. This created their own
personally relevant knowledge on
climate change and set the foundation
for them to begin exploring how they
could engage with the issue. Some
examples of the critical questions they
discussed were:
‘What are some of the impacts
of climate change?’
‘What can people do to prevent
global warming?’
‘Which household activities use the most
energy?’
‘What activities cut down on energy use
and reduce greenhouse gas emissions?’
‘How much of Australia’s greenhouse
gas emissions are because of what
people do in homes, compared with
industry and other sectors of society?’

Groups were discussing community
power, and how they could collectively buy green power. They
also focused on what people did in
the home and made those links to
greenhouse gas and climate change.’
Felicity Calvert, NSW Cool Communities
Facilitator (2005)

‘It was a very relaxed setting, we had
a lot of fun and a lot of arguing, and
Felicity was not too dogmatic, she
was very gentle and nice. ‘
Barbara Buchanan, Cool Communities participant (2005)

A close look at the educational
workshops…

Beth Buchanan, a Cool Communities participant, happily invited her friends from the
Rozelle Bay Community Native Nursery to her house one winter evening in 2002 to
host the first workshop of Cool Communities. Her native nursery group had been selected to participate as one of the ‘communities’ in this program. The volunteers involved
with the nursery were excited to have Felicity Calvert, the facilitator of the NSW Cool
Communities program, come to Beth’s house and demonstrate how to make practical,
energy saving changes around the home. Surprisingly, the workshop did not follow the
traditional style of a government education program…
The first time that the Rozelle Bay Community Native Nursery met at Beth’s house,
many participants were surprised that they were not taken around the rooms and given
tips on which appliances were wasting energy. Instead, their first meeting was one of
healthy discussion, animated dialogue, and hearty laughs. The questions placed before the
participants led them to think about connections between climate change, greenhouse
gas, and how society consumes energy.
While the discussions within the group during that first workshop provided some insight
about the links between greenhouse gas and climate change, many new questions were
raised about the participants’ own role in energy consumption, as well as the impact of
government and culture on greenhouse gas and sustainability. Most importantly, this left
participants wanting to learn more about how to make changes, and this workshop was
the catalyst, they felt, to motivate them to begin the change process.
In the second workshop at Beth’s house, the volunteers from the native nursery came
back and began peppering Felicity and each other with questions….
How can we change our community power supply?
How we change to green energy?
Where can we find energy saving equipment?
How can I make changes if I live in an apartment?
Guiding the participants through this process of thinking critically, questioning, and then
generating and sharing their own answers among the group was the education process
that Felicity was hoping to capture. Being able to support each other and come up with
their own solutions can empower participants and give them confidence to collectively
find their own paths towards sustainability2.

‘We learned that green power is more expensive, which it is, but
when we researched it out, we found if you change your light bulbs
and turn off the power sources, the money that you save in energy
still can help you to save money even after you have switched to
the more expensive supplier. So although it is a bit more expensive to go to green power, if you can change other things, then it
evens out and you will still save. We investigated the difference
and brought our energy bills in to show the group. Everyone was
surprised. We have shown our energy bill to our friends and told them
just how simple it is. Because the tons and tons of energy that you
save by changing your supplier is vast, compared to all of the other
changes around the home.’
Beth Buchanan, participant in Cool Communities,
demonstrating how allowing participants to
generate their own knowledge can
be an empowering experience
(2005)



Gaining empowerment through the process of supporting each other as a group,
and collectively seeking and finding their own answers allows participants to bring
this process to other areas of their life after the program has ended. The ability
they find to reach the goals they desire motivates people to spread the message
further into the community and continue engaging in change as part of a life-long
process3.

‘Cool Communities was a very good
catalyst, we wanted to make a change,
but we didn’t know how, and it got us
thinking about the things that we could
do, and we are still making changes
today.’
Beth Buchanan,
Cool Communities
participant
(2005)

‘The spread of information into the broader community was part of a broader
change in the community. Through word of mouth, others learned about the issues
we were discussing. Discussions about energy would come up all the time in the
nursery, and when people would talk about saving energy or riding their bikes ~
4 of us bought bikes ~ or switching to green power, we would say, oh this is Cool
Communities stuff.’
Beth Buchanan, participant in Cool Communities (2005)

COOL COMMUNITIES

AND NCC
As the peak environmental
group in NSW, NCC along
with the Conservation Coun
selected as the par tnership
cils in other states were
organisations to deliver the
Cool Communities Program
house Office. Logistically thi
with the Australian Greens meant that the NSW facilita
tor, Felicity Calvert, was house
The National Cool Commun
d at the NCC office.
ities Coordinator, Sebastian
Crawford, was also housed
years. In addition to its outre
at
the
NCC office for three
ach work, Cool Communitie
s and the Education for Sus
Felicity employed helped to
tainability principles that
bring about a number of cha
nges within the organisation
and its staff.
Through NCC hosting the
NSW Cool Communities pro
ject the following outcomes
have been noted:
• Increased profile of NCC
within specific communities
. Specifically within the com
the Cool Communities pro
munities that par ticipated in
gram.
• NCC has also developed
ongoing relationships with IAG
since their involvement.
• Understanding of the educa
tion tools that can lead to be
havioural change by NCC sta
ff
While NCC has a long and
well established histor y in Env
ironmental Education, a shift
within the Sydney office can
in the role of education
, in par t, be attributed to the
Cool Communities project
principles have had on staff.
and
the influence that EfS
A stronger understanding of
how these education tools
education components of cam
can
imp
rove the pre-existing
paigns was a key result.
• Cool Communities mode
l has informed new sustainabl
e living community educatio
office in Sydney
n projects run by NCC’s
Par ticular projects that have
been informed by the Cool
Communities model include
porting Environment Groups,
Education Action SupBiodiveristy Education Projec
t and the Hotspots Project
supported by the NSW Env
(all these projects are
ironmental Trust). In additio
n a focus on education projec
NCC’s Fundraiser at the tim
ts
was supported by the
e, who saw the potential for
education to assist in growin
and therefore capacity. Direct
g the organisation’s profile
results of this include the inc
reased application (and suc
and using education as a key
ces
s) for education grants
fundraising message.
It should be noted that there
were other organisational de
velopments occurring aroun
influences, for example, mo
d the same time as these
tions from Member Groups
req
uesting greater support in the
tal education. The combined
field of environmeninfluences have resulted in NC
C’s first ever Education for
Program and the developme
Eco
logical Sustainability
nt of an education policy.
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Cool Communities was a nationwide partnership program focused on making
changes in households towards greenhouse gas abatement4. This case study focuses
on how the NSW Cool Communities program was aligned with EfS components.
The participation, partnerships, and critical thinking components of the Leichhardt
Council Cool Communities project are highlighted in this document.
Key questions addressed by this case study include: How did these EfS components
help program participants to empower themselves? How did the components
achieve outcomes, which continued to contribute to sustainability after the program ended?
To help provide insight into the above inquiries, this case study will look at:
1. The background and design of the National Cool Communities program.
2. How EfS is addressed in the NSW Cool Communities program.
3. The Cool Communities Leichhardt Council project, considering:
a. how the action plan at Leichhardt Council was designed;
AGO (2002, p.1)

b. what the objectives of aligning the action plan towards EfS were; and,
c. how Leichhardt’s Cool Communities action plan was implemented.
4. The tools helpful in implementing the program.
5. How the barriers were overcome.
6. The importance of evaluation.
7. The achievements.

What was the reason fo
r creating a nationwide
greenhouse gas program?
As a result of Australia not
signing the Kyoto Protocol,
green organisations
and the media began increa
sing the pressure on Gover
nment, lobbying for actions in Australia tha
t would help slow climate cha
nge through
greenhouse abatement, in ord
er for the Australian way of
life
become
more sustainable. This was
the driving force behind the
nationwide Cool
Communities program5.
The Australian Governmen
t created a par tnership pro
gram between the
Australian Greenhouse Office
(AGO) of the Depar tment
of the Environment and Heritage, Australia
n environmental organisation
s (AEO), and local communities that aimed
to build capacity and motiva
tio
n for action so
householders could impact
the amount of greenhouse
gas being released
in Australia. This par tnersh
ip program wanted to use exi
sting community
groups as a channel to engag
e with householders, increa
se their awareness, and empower them wit
h means for greenhouse gas
abatement6.
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Objectives: The AGO set
the over-arching objectives
of this action based educatio
change towards greenhouse
n program as creating behav
gas abatement and measurin
ioural
g the levels of greenhouse gas
measurement distinguished
reduction. This strong focus
Co ol Co mm un itie s from aw
on
areness raising programs7.
Program design: Nationw
ide the program was delive
red as a mixture of social ma
ment theories. The social ma
rketing and community devel
rketing aspect involved raisin
opg awareness on greenhouse
wide effort initiated from the
gases in a coordinated nation
top down8. This was complim
ented with a community de
allowed communities to de
velopment approach which
cide how to participate
and design their own actio
ment in their communities.
n plan for greenhouse gas
abateTimeline and Selections
: Co ol Co mm un itie s comme
nced in April 2001, with an
to submit expressions of int
invitation for community gro
erest. Across the countr y, 22
ups
Cool Communities were cho
in 2001, and 17 Cool Comm
sen to par ticipate in Round
unities par ticipated in Roun
1
d 2 of 2003. A diverse ran
community in the Northern
ge was chosen from an indige
Territory, a church group in
nous
Queensland, and a football
club in Melbourne.
Partnerships: There were
three levels of par tnerships
for this program, existing be
Co ol Co mm un itie s across eve
tween the AGO, AEOs, and
ry State and Territory in Au
the
stralia9. The AGO was the pri
provider of technical resource
mary supplier of funds and
s to the Cool Communities
the
program. Both the AEOs and
management, while the AEOs
the AGO provided project
were the major ser vice delive
ry agents of the program. In
Nature Conservation Coun
NSW, the AEO was the
cil of NSW.
Co ol Co mm un itie s State Fac
ilitator s were employed by
the AGO in each state and
AEOs and par ticipating com
territory to work with the sta
munities, and to assist other
te
communities wanting to tak
AEOs and Cool Communitie
e action. At the state level,
s State Facilitator s were res
the
ponsible for engaging with and
munities to create their ow
supporting the Cool Comn action plan for greenho
use gas abatement, while ma
support and updates on pro
intaining contact with the AG
gress. A National Project Ma
O for
nager also worked with the
facilitator s, overall strategic
AEOs to provide support to
guidance, and the coordinat
the
ion of contractual obligations
between various par ties.
How were the action pla
ns for greenhouse gas ab
atement created?: As par
Community Steering Comm
t of the national AGO desig
ittees were set up with citizen
n,
s
from each of the Co ol Co mm
implement their own action
un itie s to help develop and
plans for greenhouse gas aba
tement with the support of
AGO. Each Co ol Co mm un
the State Facilitator s and the
ity had a lot of flexibility in
ter
ms of what they could do and
proaches were used including
nationwide a variety of aphome energy audits, semina
rs, distribution of written info
subsidized energy efficient app
rm
ation, distribution of free or
liances and devices, access to
demonstration houses and
groups. To begin the proces
links with existing communit
s of designing and approving
y
an action plan, each Co ol Co
State Facilitator and AEO to
mm
un ity would work with their
design a program best tailore
d to the needs of the commu
nity.
Paul Laris (2003)
The AGO engaged the AEOs because AGO research told them that the AEOs had credibility
among the householders and because local
community sectors get how their communities work ~ they are very adept at working
within the constraints of peoples lives, where
governments and corporate sectors tend to
be more rigid.
Sebastian Crawford,
National Project Manager (2005)

10
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As Cool Communities was a partnership program, the team of people
involved came from various backgrounds and offered different working
models for achieving project outcomes. The contribution to the project of
Felicity Calvert, the NSW Cool Communities Facilitator, was informed by
an EfS model. She recognised that achieving high levels of participation and
capacity building with in a short time would be challenging, but believed that
including these EfS concepts was a much more suitable approach to change
for a community based project and an effective way of achieving environmental outcomes.10

NSW Cool Communities
During Round 1 of Cool
Communities in 2001, three
communities were chosen to
participate in NSW, including
Leichhardt Municipal Council,
Broken Hill Community Inc., and
University of New South Wales
Ecoliving Centre. The Wollongong
Council Sustainability Street and
NRMA were the NSW Cool
Communities in Round 2 during
2003.

The EfS components that are the strength of the NSW Cool Communities
program are:
• Stakeholder participation in program design and many opportunities
for participation in the program workshop
• Partnerships built in the program creation and delivery
• Critical thinking in the design stages and project workshops

Felicity’s training in EfS
‘Education for Sustainability rev
olutionized my way of thinkin
g. I was inspired by this
radical new approach.’
Felicity Calvert (2005)
It was during her Master’s wo
rk that Felicity first learned
about EfS and was surprised
its highly par ticipatory approa
by
ch. This par ticipatory approa
ch can be intimidating to pe
because it pulls them out of
ople
their comfor t zones and cha
llenges them to actively engag
discuss their opinions with a
e and
group of people. These dia
logues can deconstr uct assum
values in a way that par ticipan
pti
ons and
ts may not have done befor
e, which makes articulating
even more challenging. Critic
their ideas
ally dialoguing tends to dig do
wn to our deepest core val
rattle the foundations upon
ues and
which we base our decision
s, which can be exhilarating
intimidating. Undergoing the
bu
t also a bit
EfS process can be a helpfu
l experience in creating a pro
include EfS components, be
gra
m to
cause as Felicity explained:
‘Even the way [EfS] is taught
reflects the principles of EfS
as well. The best way to
understand that education and
outcomes do work better wh
en you are engaged is
to actually experience it yourse
lf. It takes you a lot fur ther bec
ause you are churning through ideas all the time.’
Felicity Calvert (2005)

11
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A close look at
Leichhardt Council . . .

Focusing on the process experienced by Leichhardt Council in the design and
implementation stages of its action plan will help provide examples of how
participation, partnerships, and critical thinking were brought in to the NSW
Cool Communities program, and what these components can accomplish.

Summary of the key pa
Action Plan design procrticipants in the Leichhardt Council
ess
After the Leichhardt Council
submitted a suggested action
plan and was chosen as one
Communities for Round 1 fro
of the NSW Cool
m more than 50 submissions,
Felicity Calvert began worki
create an action plan for the
ng with council staff to
ir Cool Community. Togethe
r they established a Commun
tee that supported the pro
ity
Steering Commitgram design step by step. Co
operatively, Felicity, the Coun
Steering Committee designe
cil, and the Community
d a detailed and well though
t out action plan, which laid
approach. The plan included
ou
t the basis of their
workshop content that was
tailored towards achieving gre
ment in the Leichhardt com
enhouse gas abatemunity, as well as creating lon
ger, more sustainable outco
education program.
mes resulting from the

Key Participants

NCC of NSW: Cool Co
mmunities Facilitator
Leichhardt Council:
Two Senior Environment Of
ficers
Leichhardt Council Environm
ent Officer
Media Officer

Strategic Planner
Social ser vices staff

Community Steering
Committee: The Comm
unity Steering Committee wa
velop and oversee the Leichh
s established to help deardt program. This was to en
sure that key stakeholders and
were able to contribute to
interested residents
the program from its ver y inc
eption. The steering commit
useful sounding board and rea
tee provided a ver y
lity check at many stages of
the program. They were mo
planning stages, but continue
re involved during the
d to meet periodically as the
project was rolled out.

Leichhardt Council . . .
‘EfS and liberatio
n education, or ed
ucation that
engages local pe
ople, have progra
ms that are:
• Designed with
local people to m
eet their ends
and objectives
• Recognizes loca
l people as the ke
y players in the
game
• Uses the fram
e of reference of
local people and
encourages them
to generate know
ledge
• Celebrates thei
r view of the wor
ld
,
th
eir learning and their ow
n selves as resear
ch
er
s and
activists
Community-bas
ed learning acce
pts that
learning must be
for use, must stem
from and
reside in its clien
ts’ reality and m
ust continue
to make sense th
ere.’
Geoff Fagan (199
6, p. 139)

How was the a
cti
Leichhardt Cou on plan at
ncil designed?
The design process at Leichhardt relied on sharing resources and
information among the partners to make the project relevant to local needs
and to increase ownership of the project among those involved. Engaging
the community and the Leichhardt Council in the project design also helped
build their capacity and confidence to continue creating and delivering
programs after the Cool Communities program ended.
Creating a Community Steering Committee acknowledges that local
residents each have a unique perspective of their community and invaluable
local knowledge that the facilitator may not possess. Having local awareness
helps to ensure that the program will be more relevant to the needs of the
community and therefore more effective in the long term11.

12

Leichhardt Council . . .
eful to target the
‘As a basic rule, it is us el of change
lev
level of inquir y to the ve. What is the
hie
ac
you are aiming to
nclusions about
relevance of broad co e actually
ar
Australians when you ge with a small
an
ch
working to deliver
ity?’
section of the commun
p. 4)
Felicty Calvert (2004,
your target
EfS advocates knowingreful about
audience and being ca u make or
yo
the assumptions that in regards to
of
e
ar
are often not aw
your target audience.

Research and knowledge contributions from partners influenced the
design of the program to make the Leichhardt Cool Communities project
locally relevant. In the beginning, the AGO commissioned focus groups
for local residents, that looked at climate change and energy efficiency to
gain their perspective12 The information from these focus groups allowed
Leichhardt Council and the NSW Cool Communities Facilitator to create a
project with more relevant structure and content13. Also, partnering with
the Community Steering Committee enabled the creation of an efficient
workshop format delivery, as the committee provided insight on a delivery
format that was demonstrated to work in this municipality before. It was
decided that a series of three workshops with a sustainability education
focus would be developed and delivered to interested existing community
networks.14.
Local relevance was also captured in the project by conducting surveys
in order to get a better appreciation for a broader sample of Leichhardt
residents’ perceptions of greenhouse effect and understanding of their
personal connections to this global environmental issue. The results of this
survey revealed that Leichhardt residents had very limited understanding of
the connection between energy use and climate change, and consequently,
the Leichhardt Cool Communities workshop content was designed to make
these connections.
The Leichhardt Community Steering Committee participated in developing
the questions that were the focus of each workshop, once again ensuring
that local issues and mindsets were being taken into account to help
participants see the connection between energy use and climate change.

Education for Sustainable
Consumption
Education programs should
explore attitudes and values, and
their influence on their decision
making. This will help develop
action competence, the ability to
act in democratic and thoughtful
ways to bring about change. This
means that programmes should
provide understanding on why
particular changes are important,
and helping people explore a range
of alternatives in order to find
ones that make sense in their own
lives. They should also provide
opportunities for people to develop
and practice skills such as problem
solving and decision making.

The design process of the Leichhardt Council action plan demonstrated
how partnerships and participation can be used to create more effective
educational programs by:
1) Sharing ideas, knowledge, and resources among partners
2) Fostering ownership and excitement over a project among
project stakeholders
3) Creating a program that is relevant to the local needs
4) Building capacity of the partners to continue creating and
delivering programs through involving them in the process

UNESCO (2002, p. 27)
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Leichhardt Council . . .

What were the
objectives of
aligning the acti
on plan toward
s EfS
Beyond measurement of greenhouse gas abatement, the main objective
of incorporating partnerships, participation, and critical thinking into the
Leichhardt Cool Communities action plan was to create sustainable
outcomes through maximizing the program effectiveness,
transferability, impact, and longevity15..

‘We wanted to engage participants in
an on-going way and support them in
making changes in their life and
help them to be able to learn in an
on-going way after the program
had ended ~ it was quite an intensive approach..’
Jade Herriman, Leichhardt Council
coordinator for Cool Communities ~ on achieving sustainable
outcomes (2005)

This objective was achieved through the main design of the workshops,
which was a sustainability education approach that used lively discussions,
participation, power-sharing, and critical thinking with the aim of building
capacity and motivation in participants. The framework of the workshops
was composed of greenhouse education, energy bill discussions, energy
abatement goal setting, and social relationships to drive and support
change. Besides participating in the workshops, the action plan stressed
the importance of allowing other areas for participant engagement,
including follow-up sessions, presentation nights, assistance with workshops,
opportunities to link with other communities, and input into project delivery,
such as joining the Steering Committee, staffing street stalls and displays.
These other avenues for participation helped increase the impact and
longevity of Cool Communities.
Incorporating EfS components creates motivation in, rather than motivation
for, participants to work towards structural change in a society that supports
sustainability. The difference is this: providing motivation to do something,
or motivation for change, usually results in a one-time action. Once the
motivation for doing the action ends, the action usually stops. However,
incorporating EfS components helps build an internal motivation in
participants to continue with sustainability actions even after the initial
motivation has left.
The EfS components were used to:
1) Help build a sense of community in terms of partnerships
with local community groups, councils, and media
Partnerships between the local council, community groups and media were
essential for spreading the impact of the program and building community
excitement, as well as for creating a culture of greenhouse action and
understanding in the broader community.
2) Create a program that draws on the strength of community
networks and relationships 16.
Using community groups as a means to deliver the workshops was
beneficial because:
• It was relatively simple way to identify what groups to work with and to
gain entry into the community.
14
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• These ‘partnership contracts’ with existing local groups are more
sustainable because of the group’s prior identity.
• The partnership contracts helped to accomplish a key objective of the
program, which was to deliver the energy efficiency messages to nontraditional target groups.

In a world of rapid economic,
social, and environmental change
characterised by complexity and
uncertainty, expanding our thinking
will help us work toward change
for sustainability. The problem
with much of our current thinking
is we tend to think in ‘boxes’. We
don’t always see the connections
between things, how ‘this’ relates
to ‘that’, or recognize that there
might be other consequences to
our actions than those we intended.
One result is that we don’t often
notice the ‘side effects’, ‘hidden
costs’ or ‘externalities’ of our actions,
evident at all levels, from community,
to country, to global affairs. We
either don’t include these effects
consciously in our thinking – or
we don’t perceive them as being
relevant.
Stephen Sterling (2004, p.80)

• Pre-existing groups allow the workshops to reach those who might not
ordinarily be able to meet, including youth, the elderly, and the disabled.
• Interacting with groups ensured that any questions and necessary support
for participants can easily be followed up through choosing a primary
contact between the community group and Felicity, as the community
groups are in regular contact.
Support is a very important component towards realizing the sustainability
outcomes. Additional support methods were created in Leichhardt
Cool Communities by ensuring that the householders would be able to
discuss their experiences at follow-up meetings and during phone calls
by the facilitator, and receive other support from newsletters and e-list
communication.
3) Create a program that helps participants engage with the
broader concept of sustainability rather than energy use and
help them see greenhouse gas abatement as relating to their
future17
The Leichhardt workshop design demonstrated that including critical
thinking and group dialogue encourages participants to delve into the
deeper and broader issues of climate change or how our society maintains
and increases the cycle of unsustainable greenhouse gas emissions. This
engaging approach requires a bit more time and energy, but it creates a
long-lasting, effective change as it motivates people with a personal desire to
participate.

Thoughts on choosing ap

proaches for education
program

s
‘It’s almost like choosing betw
een the carrot or the stick app
roach. When working in a loc
are a lot of competing priori
al council there
ties. Your ability to bring in
a program that involves a lot
tion and support depends on
of
com
munity interacwhere the organisation is at
and how switched on it is to
tive thinking, or if they worry
current, innovaabout time and money ~ all
organisations have their com
sometimes can be pushed.’
for t zones, which
‘Organisations like local cou
ncils are sometimes so used
to measuring physical outpu
tempted to evaluate the suc
ts that they can be
cess of education programs
in the same way. The numb
number of par ticipants these
er
of workshops, the
are not necessarily meaningf
ul indicator s of the depth of
attained. To get support for
change that has been
more intensive programs tha
t support long term shifts in
work to change how we pe
be
haviour, we need to
rceive and measure success
of education programs.’
‘‘The engaging approach wit
h the community is quite po
werful, and I have seen peop
through these community wo
le come together
rkshops and enjoy supportin
g each other, sharing their con
hope, and knowledge, and as
fusion, despair,
a result come out with amazi
ng quality on the ground act
ions’.
Jad e He rri ma n, Le ich ha
rdt Co un cil co ord ina tor
for Co ol Co mmun itie s (2
00 5)

15

Leichhardt Council . . .
4) Deliver energy efficiency messages to non-traditional
target groups18
Through their collaborative design discussions, Felicity Calvert and the
steering committee concluded that targeting non-traditional target
groups for environmental programs would increase the impact of the
program. Therefore, the action plan was to approach a wide range of
existing ‘non-green’ networks in the community, through letters and phone
communication19. Mentioning the prizes to be distributed during the
workshops and the prize available at the end for the biggest abatement
in greenhouse gas, was a good hook to get people involved!20 Once the
groups agreed to participate, the designers identified the main behavioural
and attitudinal features of the group and could tailor the workshops to suit
their different needs. The groups participating in Leichhardt Council’s Cool
Communities included:
• Rozelle Bay Community Native Nursery
• Spanish Seniors Group
• Vietnamese Women’s’ Group’
• Emohruo Housing Collective
• Council Staff lunchtime group

16
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How was the L
eichhardt Cool
Communities a
ction plan imple
mented?
The launch of the Leichhardt Cool Communities was officially celebrated
in the home of a local resident, who was already demonstrating many
energy efficient features and sustainable home design. High profile
celebrities were invited to help kick-off the project, which leveraged the
launch as a promotional opportunity and attracted other community
members to the project and workshops. A school poster competition was
also held to involve the community through the school. There were over
230 entries from 5 schools and 18 winning students. However, the main
focus of the Cool Communities action plan was the workshops.

Overview of workshops…
To engage a ‘non-green’ audience in Leichhardt, the workshops were
delivered to five pre-existing community groups, usually at their regular time
and place of meeting.
The workshops began by focusing on climate change rather than saving
energy in the home. The first workshop was really about making the
connections between climate change, greenhouse gas and energy use, and
what in society creates this process. This allowed the participants to explore
the root causes of the problem, including homeowner emissions, and more
importantly connections to business, government, control of energy, and
cultural assumptions. The questions asked and discussions generated during
the workshops would help participants probe into the further reaches of
the problem.
Program designers wanted to help community members see the
connections between climate change and their everyday decisions in order
to create a deeper, longer term change in the communities. How are
those mental links built? Critical questions and engagement are important.
As educational tactics, these principles help participants to view the issue
holistically and lead participants down a path of fresh thought processes and
perspectives. These paths will hopefully create innovative mental models
and learner-generated knowledge, which will allow new skills in thinking and
analysing to become part of how participants address other sustainability
issues throughout life. These new skills lengthen the impacts of the program
after the program has finished.
The second workshop involved considering a range of activities in the home
that contributed to the greenhouse effect. Participants were asked to play a
game where they would rank a range of activities in terms of the amount of
energy that they saved, such as changing washing machine water from warm
to cold or not driving to work one day a week. Ranking their activities
helped participants to think about the different ways that energy is used,
but most significantly, the facilitators would ask the group for other ideas, in
order to help participants realise that they have important relevant personal
knowledge to bring to the table. The game was also a good basis for people
to write down on a commitment sheet what they were going to do in their
home and what their target was to reduce greenhouse gases.
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Leichhardt Cool Communities Commitment Sheets
The Cool Communities commitment sheet had boxes where residents committed to ways they personally would reduce
greenhouse gas emissions by changing their actions involving hot water, energy use, car fuel use, and waste. Examples of
what some of the residents decided to do are:
Hot water
• Repair or replace electric
hot water system to a
more energy efficient
alternative
• AAA showerhead
• Wash clothes in cold
water
• Insulate hot water service
• Reduce time of showers

Car/fuel use
Energy use
• Buy green power
• Maximise sharing of
vehicle trips with my wife
• Check thermosettings
(clean elements every
• Walk to local shops
two weeks)
• Buy bike
• Change 50% of globes to
compact fluorescent
• Reduce dryer use further
• Fridge maintenance
• Keep house more open in
summer

Waste
• Start composting
• Start worm farm
• Recycle more

Compiled from Participant Commitment Sheets (accessed from NCC 2005)

Thoughts on education as a means to
participant empowerment:
‘The [EfS] course [that I had taken]
brought to the surface some of the things
that I had been exposed to in other
forms ~ [EfS] is a theoretical model that
has been built on other models…EfS
did clarify a few things. Ultimately,
what you want to do as an educator is
change action, and to do this you need
to look at attitudes and values. Some
people think that changing action still
rests in the creation of pamphlets. But
obviously, people are not machines: you
can not insert the facts and have us
change. There is a psychological and
emotional factor that you have to take
into account, it comes back to values,
and empowerment, and knowing
avenues for making effective change.’
Jade Herriman, Leichhardt Council
coordinator for Cool Communities
(2005)

The third and final workshop was designed to be a follow up support
meeting, in which the facilitators could support the participants on their
journey towards sustainability. The participants could discuss how they were
going and the barriers they were experiencing.
During the three workshops, there were always four specific critical questions
asked to ensure quality dialogue and group learning, but Felicity Calvert was
conscious of avoiding overly draining sessions. The participants were put
into groups of three or four in order to discuss the questions and encourage
group thinking. People feel intimidated on their own, and many community
groups are used to guest speakers presenting to them, rather than engaging
them in the thinking. Forming groups helped to comfort people and foster
discussions. But also, in terms of EfS pedagogy, knowledge generated from
group discussions helps to expand the participants’ capacity to engage in
change, by empowering them from not having to rely on the experts.
With these questions as a starting point, the group can discuss, debate,
and learn how to listen and engage with people who might have different
opinions, and then together attempt to settle on a group decision. Many
lessons on cooperation and respect can be learned in EfS programs!
After the group decided on their joint answer, each group would tack their
answers up for everyone to see, and the entire group would perhaps laugh
and discuss the variety of answers. This type of process – placing questions,
discussing, and sharing - is important for exchanging ideas and creating
understanding of other peoples thought processes and assumptions. This
process also allows participants’ ideas to evolve and be expanded on.
Effective and equal dialoguing is important in increasing the participants’
communication skills, which will in turn allow them to be effective key
multipliers, spreading the message further into the community.
Involving prizes keep the workshop atmosphere fun and enjoyable, and the
stress level low. Because the workshops were enjoyable, the community
members choose to participate and wanted Felicity Calvert to come back.
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Tools Used
‘Respectability, cultural
respect and understanding,
facilitation skills, passion
and drive.’
Felicity Calvert on tools
needed to align towards EfS
(2005)

Felicity showed a gentle self-assurance as
a facilitator that allowed people to speak
their mind. I think participants felt safe
to have discussions and reflect on their
behaviour because there was space for
it. Sometimes education programs can
be so focused on delivering ‘content’
that they become rushed ~ caught up
in outcomes ~ they forget to allow
room for a meaningful experience.
That was what worked so well in this
approach.
Jade Herriman, Leichhardt Council
coordinator for Cool Communities
(2005)

Making changes in a program to bring in EfS components requires extensive
thought, creativity, patience, and proper preparation. Helpful tools can also
go a long way towards successfully implementing EfS components.

Facilitation skills are an important part of the process
Helpful facilitation skills are:
• The ability to create a positive and comfortable atmosphere; and create
meaningful experiences and relationships. Meaningful experiences are
created when the facilitator simply sets the task, observes, listens, and
encourages participation. In other words, the facilitator should provide
the vehicle for which the participants must provide the propellant21 It
was through the participation, fun atmosphere, face to face commitment,
non-expert mentality, and seeking of their opinions, that Felicity Calvert
established a relationship with the community. Meaningful relationships
between the facilitator and the group, as well as among the group, are
crucial in creating a situation of trust and commitment.
• The ability to extract from the discussions whether or not participants
are generating the right questions or if they are learning from the group
dialogues. When participants are guided to probe deep enough with their
questions, and to truly listen and exchange ideas, they develop the capacity
to ‘critically’ reflect upon the social and cultural context underpinning the
change they seek22.
• The confidence to manage deeply personal situations or emotionally
charged people, as tensions may rise when people begin discussing values
and opinions that they hold near and dear to their hearts.

‘Facilitation skills are also he
lpful, especially in managin
g difficult people, but
it can come with experience
, and you can get better at
it. A simple thing is
making space at the end
where people can talk abou
t other things, so they
feel like they had a voice.
I went to a conference on
dif
ferent learning techniques, and I realized that
while I am a reader and wr
iter, other people can
be visual or practical. So I
tried to incorporate colours
in the questions and
displays, graphics, and pictur
es of the greenhouse effect
, and bring in shower
heads and light bulbs to see
.’
Felicity Calvert, NSW Cool
Communities Facilitator (20
05)
Interpersonal skills of facilita
tor are vital. Each individua
l has different
strengths and weaknesses
and as a manager, it is be
st
to let the facilitators
draw on their strengths’.
Sebastian Crawford, National

Project Manager (2005)
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For example in Round 1
of the Cool Communities
program, Broken Hill had
the time and the desire
to do more envisioning
activities with Felicity,
because they wanted to
collectively imagine what
their community centre
could be as a central
location and hub for
promoting sustainable living.
Leichhardt communities
however, did not wish to
go that broad because they
only met once a week and
wanted the workshops to
be a bit more structured.

Knowing the local situation
Programs using EfS components are very effective when they are designed
by the local citizens who understand their resources as well as the needs
of their community. In some situations, however, the EfS facilitator may be
the champion of the program, or the one who starts the process and helps
guide the community on their way. In these situations when a facilitator
enters communities to conduct EfS programs, it is beneficial to have specific
knowledge of:
• The community’s local history, current relationships, power gradients, and
politics. This knowledge will provide important insight into whom, when,
and how to engage people in the program and help ensure all of the
relevant people are included. This knowledge also helps the program
facilitator give care to perhaps sensitive situations.
• The aims of the community. This information provides important insight
on how to tailor education programs. Programs looking to align towards
EfS need to be aware of what is important for different communities, and
based on their needs and goals, should support the communities towards
where they want to head.
• The level of understanding the community has regarding sustainability
issues.

‘Obviously starting from where
people are at is ver y crucial.
And that is something
that worked quite well with Co
ol Communities. As a progra
m
it was quite accessible,
it wasn’t condescending, it wa
s flexible, so if the participants
had an issue that they
were excited about, they were
able to run with it, and Felicit
y
or I would go off and do
a bit of research, to be able to
support them at the next wo
rkshop. So it is necessary
to start where people are at
and avoid assuming or projec
ting
where you think the
participants should be at, but
rather move with them. Gener
ally there is pressure for
the program to have a standa
rd, easy format ~ people wa
nt
it to be stable and set
in cement ~ but we need to
give them the things that the
y
are going to need on their
journey. We might not know
what their needs may be; it ma
y be a sense of community, or support, discussion and
reassurance. As a facilitator you
need to know that so
many people are at different
places, and this means more
tha
n
just their knowledge
level, but also things like what
is happening in their lives.’
Jade Herriman, Leichhardt
Council primary coordinator
for Cool Communities (20
05)
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One part of the workshops
involved a long survey about
the types of energy-related
appliances the participants
had in their home. The survey
was translated for the Spanish
group, but the wrong dialect
was used, so the survey was
translated again. It actually
changed quite a bit and Felicity
ended up leading an extra
workshop just on the surveys
for the Spanish group because
there was a need for further
support and understanding
across the language barriers.
EfS advocates for this type of
understanding and flexibility
between facilitators and the
needs of the participants.

Flexible design
Flexibility allows programs to be more relevant and effective locally.
Flexibility was possible because the National Project Manager, Sebastian
Crawford, played a major role in allowing each community to do what they
wanted.
Also, Felicity Calvert designed flexible workshops to:
• Incorporate the suggestions gathered from each review session after
the workshops and adapt to sudden issues that may arise.
• Tailor the program to each groups’ behaviour. For example,
with one community group, Felicity Calvert had to schedule 5 workshops
because these participants enjoyed quality time with group socialization as
well as the program initiatives.

Cultural diversity
The Vietnamese, Spanish and Macedonian groups had wonderful success
in the Cool Communities program. Translators and coordinators from
each group helped the facilitators and the community members with
communication between workshops and during the actual workshops
themselves. The program was much richer as a result of including a diverse
range of community members.

Members of the Wollongong Macedonian
Day Care Group showing off their reusable
shopping bags which were given out to all
energy workshop participants.

‘During the street tree planting project,
many of the Macedonian householders
were out and about chatting and helping,
mingling with other people on the street.
It was a street with two quite distinct
cultural groups, who previously hadn’t
interacted because of the language
barrier, so and this a wonderful social
outcome because it brought everyone
together.’
Erina Murphy, Cool Communities
facilitator for Wollongong Council
(2005)

The challenge of a national pro
gram is that there
are ver y specific regional ways
of doing things, which
makes it challenging to run the
program exactly the
same in every location. It wa
s apparent from the
beginning that each AEO nee
d to have a high degree
of autonomy to give as much
flexibility as possible,
and the same went for the fac
ilitators as well. Facilitators needed to be in every
state and have a high
degree of autonomy. If there
wasn’t flexibility, there
wouldn’t be long-term change
that would remain in
the communities
Sebastian Crawford, National
Project Manager
(2005)
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Motivators for getting participants involved
‘Involving people is critical for
instilling a sense of motivation
and ownership.’
Felicity Calvert, NSW Cool
Communities Facilitator
(2005)

The reality is that people are extremely busy these days and are getting
bombarded with messages from media and culture that do not support
sustainability. Engaging people in change towards sustainability may at
times seem like an upstream paddle, and that is why creating motivation
for people to participate is so important23. Eventually, EfS seeks to harness
an inner motivation for people to engage in sustainability as a result of
going through the education process, but initially other motivators may
be necessary to get people involved such as those used in the Leichhardt
Council program, including:
• Creating opportunities for participation.
• Offering prizes and incentives for those who accomplished
the biggest greenhouse gas abatement. At the outset, Cool
Communities leaders attracted community groups by promoting the
$4000 prize for the group that reduced emissions the most, building
on a sense of competition between groups. They also used prizes and
incentives such as free energy saving globes, AAA showerheads, and calico
bags during the workshops, which were always very popular with the
participants.
• Highlighting the amount of money that can be saved by
decreasing energy use.

‘During the workshop there was
talk about the Great Barrier
Reef [and the impacts of climate
change] and that meant a lot
to everybody. But I think people
become involved when they see
how it relates to their future.
Like when people have children
and they start to think, well, I
want my child to have a future.
When they realize they have a
stake in the future, they begin to
think ahead.’

• Having a positive, fun atmosphere. Sharing snacks and breaks
relaxes the atmosphere of the program, brings people together, and makes
it easier for them to commit their time.
• Making the workshops relevant through connecting it to an issue
that is close to home and helping participants see how it links to their
future.
• Providing plenty of support through the process, to help
participants stay positive and engaged.

Barbara Buchanan, Rozelle
Bay Native Community Nursery
- Cool Communities participant
(2005)
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How Key Multipliers Play a Role
‘Targeting key multipliers is a
strategic and effective approach
to improving provision and access
to education for sustainable
development. However, key
multipliers in government
agencies or within indigenous,
women, religious or other
community groups have not
received much attention…key
multipliers in formal education
have been the focus of activity
in this area. The result has
been that many associate
education for sustainable
development as solely a
curriculum rather than a
social process.’

Usually in effective and successful programs, participants become key
multipliers, who continue the education outside of the program and in
effect, multiply the impact and education of the program further into the
community. Leaders in the Cool Community groups have learned from
their experience and since the program, have continued working towards
change for sustainability. Continuing the education and engagement with the
sustainability issue demonstrates how EfS is a social process rather than a
curriculum.

Daniella Tilbury (2003, p. 31)

After reflection on their
experience in the program
, Beth and Barbara
Buchanan have their ow
n ideas on how to conti
nu
e
the change towards
sustainability.
‘We were thinking of gettin
g a group together to motiva
te people to change.
Most people are intereste
d in the environment and
wa
nt
to help, sometimes
the jargon turns them off,
it’s important for people to
fee
l safe and to have
fun. It would be good to wa
lk in to an office and ask the
m where they think
the issues are, and have the
m map it out, and then all
sor
ts of ideas would
come out, that perhaps the
teacher would not have kn
own about.’
Barbara Buchanan, Cool Co
mmunities participant (20
05)
‘Having a place to see sus
tainability in action makes
a difference, because a
lot of our friends have see
n our rainwater tank and we
have shown them the
pump, and all of them are
ver y impressed and becom
e interested in making
changes themselves.’
Beth Buchanan, Cool Comm

unities participant (2005)
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Some issues and barriers that Cool
Communities had to work with are not Overcoming B
arriers
uncommon to educational programs.
The good news is that aligning and
facilitating EfS in practice gets easier with experience, and as long as the
process is reflected upon and the lessons learnt are used to improve the
program, the experience will be worthwhile.

Following the Agenda of the Funders

Felicity Calvert,
NSW Cool Communities Facilitator
‘Cool Communities was a new approach for
communities because they are used to having
to apply for a grant, and needing to come
up with a project that fits certain criteria.
However, this project was so open, there were
only two criteria – that the changes had to be
in the home and it had to reduce greenhouse
gases. And in a way the community didn’t
quite know how to go about handling having
that much direction available to them and
they needed a lot of support. When you say
to a community, you can do whatever you
want, it is hard for them to get there, and to
conceptualise ‘well what do you mean and
what do you want’, because they are so used
to government providing such a structured
direction. That’s why the facilitators were there,
to help them along. What we got back was
indicative of the creativity and imagination of
the community, because until now there haven’t
been that many grants that allow for that. That
was one way to encourage ownership ~ the
community coming up with their own ideas.’
Felicity Calvert, NSW Cool Communities
Facilitator

‘A definition of success is when
participants
are excited and want to bring
their friends and
family on board, and it was rea
lly great to see!
The communities were given
skills and longterm education that stayed in
the community,
even though Cool Communities
has ceased
to exist ~ the education con
tinues to exist
because of how the program
was designed.’
Sebastian Crawford, Nation
al Project
Manager (2005)

When designing the State programs, the State Cool Communities
Facilitators had to follow certain guidelines set by the AGO (the program
funders), specifically:
• The local community projects were not allowed to be political and the
funds could not be spent lobbying the national government.
• The national program was focused on individual change, so it was hard for
the workshops to support systemic structural changes in the community.
These guidelines do not support the philosophy of EfS, which encourages
engaging participants with each other and government to create systemic
change within social structures.
behaviour.
do with changing
to
d
ha
at
th
s
al
propos
e their bikes to
a few community
udents would rid
st
re
he
w
m
There were quite
ra
og
their bikes
a pr
rents would ride
wanted to start
pa
ity
r
un
ei
m
th
m
or
co
s,
nt
ne
O
eir pare
hard to capture
being driven by th
ould have been
w
it
t,
ec
oj
school instead of
pr
of
funders
type
hich is what the
n. But with this
w
re
–
ild
t
ch
en
r
ei
em
th
at
ab
ith
s
w
e up
of greenhouse ga
communities cam
nt
e
ou
th
at
am
th
ed
s
at
ea
ci
id
the asso
rables.
tive and funky
ere many innova
dy wanted measu
w
bo
e
g
er
in
Th
nd
fu
d.
e
te
th
an
w
because
t off the ground
with but didn’t ge
er (2005)
nal Project Manag
io
at
N
,
rd
fo
w
Sebastian Cra

Despite these guidelines, systemic change was discussed in some of the
Cool Community workshops and change in actions and choices did result
from the program24.

The Funding Issue
The funding for the nation wide Cool Communities program was not
continued, which is always a factor in running educational programs.
However, there are creative ways of building interest and momentum
in a program so that it is not dependent upon funding to continue. In
Leichhardt Council, the issue of funding was alleviated by focusing on
methods for ongoing delivery with maximum community support and
minimum cost by:
• Approaching individuals through their social networks, as
opposed to alternative broad based engagement mechanisms.
• Recruiting community volunteers to speak at workshops. This
helped to build capacity by providing experience in public speaking and an
avenue for them to put those skills to use, while providing environmental
education to interested community members25.
• Engaging volunteers in a number of other ways including,
conducting home energy audits and translating workshop materials.
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Experience in being the leader
‘When you evaluate a program, you
can learn from your experiences
and adjust your program for the
future, where needed. Evaluation
provides a feedback mechanism
for continuous improvement of
your effort. It contributes to
decision-making at every stage
of the program. It encourages
you to reflect on your outcomes
so that you can consider future
actions.’
DEC (NSW 2004, p. 7)

In order to receive a grant from the government for community
improvement, many communities are used to creating a project that fits
specified criteria, but the national Cool Communities program was relatively
open. The State Facilitator then played the important role of helping
participants step up and embrace being the leaders, because guiding people
towards sustainable lifestyles involves helping them discover for themselves
the changes which are most meaningful for them and develop their own
action skills to create social change26.

Coping with Hectic Schedules
A common situation for community groups is the challenge of scheduling
workshops so that participants can attend every one. Conflicting schedules
makes it hard for continuity to exist between workshops, but to work
around this, Felicity Calvert would get one of the participants who had
been at the previous workshop to explain what happened or the impacts of
climate change again, to ensure:
• group learning instead of the facilitator leading all the time; and,
• a linking, building process between the workshops.

Balancing the desire for immediate short-term outputs
and long-term changes
Often the success and effectiveness of education programs is measured by
the more obvious short–term achievements, both by the designers and the
participants. For example some participants in Cool Communities felt that
the workshops were not practical enough. They had been hoping for more
targeted advice on how to make their homes energy efficient and were
sometimes confused during the workshops. Creating a balance between
providing what the participants want and including EfS processes may be
challenging, but it is important to keep focused on including processes that
will achieve long-term change while helping the participants get what they
want out of the program.

The Importance of Evaluation
Evaluation is a key EfS component which ensures that reflection on the
education process is continual and that the facilitators will learn from their
experiences to conduct future programs in a more effective way. In this
case study of Cool Communities, there were fittingly four levels of both
formative and summative evaluation, at the national, state, individual Cool
Communities, and group workshop levels.
Formative evaluations occurred continually as a review process among the
facilitators and participants, the facilitators and the community leaders, and the
AEOs and the AGO, to guide the process more smoothly during the program.
Summative evaluations also occurred at four different levels of the program to
identify the success factors and find areas to be able to improve upon.
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The nationwide program was evaluated by an independent consultant27,
which identified some strengths including:
• The project structure was successful in engaging community support, and
was responsive and flexible to deal with problems.
• The project provided for the development of effective partnerships,
engagement of new community organizations, and community outreach
for the state based environmental groups.
The NSW Cool Communities were evaluated in terms of their
performance on greenhouse gas abatement, which helped them discover
and celebrate their successes! The measurement of abatement was
conducted using pre and post questionnaires regarding their household
energy use, household waste, and transport information. When it came to
collection of the post questionnaires, the NSW project partners received
more responses than they expected. For Felicity Calvert, this demonstrates
that people are interested to measure and learn the difference they are
making. Through the measurement, a sense of achievement and impact was
created for all participants, householders, funders, partners, and
project staff28
The progress of the individual Cool Communities groups was also
reviewed by the NSW Cool Communities Facilitator and consequently the
participants were able to gain positive feedback. For example, to wrap-up
the Leichhardt Cool Communities project, certificates were presented to
all participants, the top 6 individual greenhouse savers were awarded $200
dollars, and the group that saved the most was awarded a $4000 dollar
prize. The winners could chose how they wanted to spend the money, as
long as the prize related to sustainability in some way29 The Rozelle Bay
Community Nursery, winners of the group prize, purchased an energy
efficient refrigerator for the Nursery, with their reward.
Perhaps the most valuable information or research for the facilitators was
the evaluations conducted at the Leichhardt workshops. This
research related specifically to both the particular education style and the
audience. At the end of the workshops, Felicity Calvert did an evaluation
with the participants to see whether the questions should be changed
and to gather other feedback, regarding the educational materials, displays,
quizzes, and activities. The responses were very useful because they were
collected during the lifespan of the project30 and the feedback supported
continual improvement of the workshops, such as changing some of the
questions to better reflect the local situation31.
Through reviews of the wo

rkshops, Felicity Calvert an
d the Council staff found:
• The first workshop was wh
ere those initial connections
were made for the participa
global warming, climate cha
nts between
nge, and their energy use.
• Participants began consid
ering their thoughts and con
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greenhouse effect and energ
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y use in the home, as well
as being informed enough
that to others.
to communicate
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What were the

Achievements?

The achievements seen as a result consciously including critical thinking,
partnerships, and participation, aided with the support of many tools, show the
sustainability milestones these components can help reach, such as ensuring more
meaningful, effective impacts.

Bringing in Critical Thinking
Critical thinking was brought in to help participants explore the causes and
effects of greenhouse gases and place energy use within the broader context
of sustainability, allowing them to see the bigger issues and see greenhouse gas
abatement as relating to their future.

How it was brought in
How changing thought processes
can bring about changes towards
sustainability:
‘It’s like that idea, cradle to cradle ~
whatever you do, it can return fully and
without waste, without loss of energy. For
example, the ink on paper, you can wonder
about the sustainability of the ink that
goes on the paper. How do we recycle
that? How do we devise something that
the ink can come back to us and be used
again and again and again? It s good that
you reuse something twice or three times
instead of once, but how can we use it
continuously? And when you think of it like
that, that’s a huge change, but then once
you do start to think like that, and change
your thought processes, its actually not that
hard either.’
Barbara Buchanan, Cool Communities
participant (2005)

The questions asked by the facilitator during the workshops allowed participants to
explore their own knowledge of global warming, discover their assumptions about
the relationships involved in the situation, and question their role in the bigger
picture. They discussed the connections between changes they could make and
greenhouse gas abatement, in support of the global issue.

Bringing in Partnerships and Participation
Partnerships and participation helped to create a more sustainable program that
is not dependent upon funding because the interest and momentum is maintained
through the motivation in the participants to continue the education and actions
after the program has ended. When building the capacity of communities to
engage in change, it is important to involve those who may typically not be
associated with the environment, or more broadly, sustainability because every
person in today’s world has a stake in sustainability.

How they were brought in
Capacity was built through using participation and partnerships to develop the
program, and then creating a relevant program that included both of those
principles in the workshops as well.
When working with the Cool Communities, there was a partnership between
Felicity and the community leaders of the groups. The continuity of the leaders and
the Facilitator involvement was achieved through sharing common expectations,
and joint planning and decision-making. In this sense, programs were created that
could be used again by the groups after the Cool Communities program had
ended.
Relevance is important for the participants’ motivation to participate. At
Leichhardt Council, Jade and Felicity met with the social services staff at their
council to get a better understanding of the community and they utilised a
range of social research techniques: focus groups and surveys to get a better
sense of residents’ interests, availability, knowledge and understanding of the
greenhouse effect. The workshops themselves were very participatory, and many
of the community members remember the discussions as being lively as well as
challenging their perceptions and beliefs. There were also many opportunities to
participate outside of the program as well, from translating workshop materials
for the non-English speaking groups to visiting residents’ homes to audit their
greenhouse gas abatement.
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In terms of sustainability, the tools council
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Living Change
Living Change aims to highlight innovative NSW programs that are taking brave steps
towards Education for Sustainability . It is comprised of three sections:

The Framework
The framework section provides an introduction to the resource and the concepts
underpinning Education for Sustainability. Based on these concepts a documentation
framework is provided which can be used by practitioners to capture their experiences to
inspire and educate others

Case Study A: Cool Communities
Cool Communities is a nationwide partnership program focused on making changes in
households towards greenhouse gas abatement

Case Study B: Sustainable Schools
Sustainable Schools is a program in New South Wales which invites all schools both
government and non-government to participate.

Your Contribution to Education for Sustainability
The initiatives detailed in the selected case studies are intended be a stimulus and guide for
others who also wish to increase the impacts that education can have on achieving
sustainability in their own workplaces and communities. You are also encouraged to use
The framework to develop a case study of your own program.. Please send in your
documented case study based on this framework to dtilbury@gse.mq.edu.au as we hope to
make available more examples on the website in the future.

All Sections of this resource are available for download from
http://www.aries.mq.edu.au and http://www.nccnsw.org.au.
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